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ABSTRACT This study aimed to develop Smart Apps Creator (SAC)-based mathematics learn-
ing media assisted by GeoGebra for teaching lines and angles to Grade VII students at SMP
Negeri 4 Tondano and to assess its validity, practicality, and effectiveness. The study employed
a research and development (R&D) approach using the ADDIEmodel (Analyze, Design, Develop-
ment, Implementation, and Evaluation). Product validity was evaluated by five media experts
and four subject matter experts, resulting in scores of 96.7% for the media and 95% for the
content, both of which were categorized as highly valid. A limited trial involved nine students
representing high, medium, and low ability levels, while the implementation stage involved 26
students from Class VII A. The research instruments included expert validation rubrics, a 14-
item student response questionnaire, interview guidelines, and a 10-item learning outcome
test. The practicality score obtained from the student response questionnaire was 91.87%, in-
dicating that the media was highly practical. Effectiveness was determined by the percentage
of students who achieved theminimummastery criterion (KKTP≥ 75) on the learning outcome
test. A total of 88.5% of the students met this criterion, indicating that the media was highly
effective. Therefore, the SAC-based mathematics learning media assisted by GeoGebra was
considered valid, practical, and effective for use in junior high school mathematics instruction.
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INTRODUCTION

Mathematics education at the junior high school level plays an important role in fos-
tering students’ logical, analytical, and systematic thinking (Agustinsa et al., 2021). In
Grade VII, lines and angles constitute a fundamental topic for understanding geometry
(Asnawati & Caswita, 2018). Ideally, instruction should not merely emphasize formula
memorization but should promote conceptual understanding through visual, contex-
tual, and interactive approaches (Hartono et al., 2021). Consistent with this goal, the
Independent Curriculumencourages teachers to implement student-centered learning,

https://creativecommons.org/licenses/by-nc/4.0/
mailto:maramisnichy@gmail.com


Vol. 9 No. 2, August 2026 Maramis et al.

https://doi.org/10.30606/absis.v9i2.4564 398

use digital technology, and integratemedia suited to the characteristics of 21st-century
learners (Mardiana & Emmiyati, 2024).

However, mathematics instruction in many schools remains dominated by conven-
tional methods using whiteboards and textbooks (Saodah et al., 2024; Siti Kholisah
et al., 2024). Such media do not always provide interactive and engaging learning
experiences (Pulungan & Rakhmawati, 2022). The limited availability of learning
media designed to support students’ digital learning preferences may contribute to
low engagement and motivation. Similarly, Sulistyaningsih et al. (2022) emphasized
that the effectiveness of e-learning in mathematics depends strongly on interactive
media that are designed according to students’ needs. Therefore, media aligned
with the characteristics of 21st-century learners can support conceptual understand-
ing, strengthen thinking skills, and create more meaningful and enjoyable learning
experiences (Prasetya et al., 2025).

These challenges were also observed at SMP Negeri 4 Tondano, where mathematics in-
struction remained dominated by teacher explanations and textbooks, with occasional
use of YouTube videos. Students tended to participate passively by taking notes and
completing exercises without fully understanding the underlying concepts. Some stu-
dents also experienced difficulty solving contextual and applied problems. This con-
dition was reflected in the academic performance of Grade VII students during the
previous academic year. Data provided by the subject teacher indicated an average
mathematics score of 72.76, below the LearningObjective Achievement Criteria (KKTP)
threshold of 75.

The gap between the expected and observed conditions highlights the need for inno-
vative technology-based learningmedia (Oroh et al., 2025). Digital learningmedia have
been shown to improve mathematics learning outcomes significantly (Subiyati et al.,
2026). Smart Apps Creator (SAC) provides a flexible interactive platform that enables
teachers to create Android applications without programming skills and to incorporate
visual, audio, and interactive features for presenting lines and angles in an engaging
manner (Hidayah et al., 2023; Mahuda et al., 2021). Meanwhile, GeoGebra is widely
recognized as a dynamic mathematics application that integrates geometry, algebra,
graphs, and calculus, thereby helping students visualize abstract concepts more con-
cretely (Hohenwarter & Jones, 2007). Recent studies have also confirmed its effective-
ness in visualizing mathematical concepts (Kunrade et al., 2023).

Despite these findings, previous research has generally focused either on SAC-based
media for other topics, such as solid geometry (Oroh et al., 2025), or on GeoGebra as a
stand-alone visualization tool (Hohenwarter & Jones, 2007; Kunrade et al., 2023). Lim-
ited attention has been given to integrating SAC and GeoGebra to address students’
specific conceptual difficulties with lines and angles, including identifying angle rela-
tionships, understanding the properties of parallel lines, and applying angle theorems
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to contextual problems. This integration combines SAC’s interactive features with Ge-
oGebra’s dynamic visualization, providing a medium that is both engaging and support-
ive of conceptual understanding.

Based on this research gap, the present study aimed to develop and evaluate Smart
Apps Creator (SAC)-basedmathematics learningmedia assisted by GeoGebra for teach-
ing lines and angles in Grade VII. The evaluation focused on three aspects: validity,
based on expert judgments of content and media design; practicality, based on stu-
dent responses; and effectiveness, based on student mastery according to the KKTP
threshold of at least 75. Thus, the study examined the feasibility of integrating SAC
and GeoGebra to support mathematics learning at the junior high school level.

RESEARCH METHOD

This study employed a research and development approach to produce interactive
Smart Apps Creator (SAC)-basedmathematics learningmedia assisted by GeoGebra for
teaching lines and angles to Grade VII junior high school students. The development
process followed the ADDIE model described by Dick (1996), which consists of five
stages: Analysis, Design, Development, Implementation, and Evaluation.

Analysis

The analysis stage identified the existing conditions ofmathematics instruction and the
problems encountered in the learning process. The needs analysis examined the needs
of students and teachers, the media currently used, and the scope of the lines and an-
glesmaterial for Grade VII students. This analysis determined the depth and breadth of
the material and guided the preparation of learning content based on the curriculum
and the actual needs of students and teachers.

Design

During the design stage, the researcher developed a framework for the learningmedia
and prepared the research instruments to support systematic evaluation. The expert
validation forms each comprised 18 statements for media experts and subject matter
experts. Media experts assessed visual appearance, typography, audio, language, and
ease of use, whereas subject matter experts assessed content and language; all assess-
ments used a 5-point Likert scale. The student response questionnaire contained 14
statements addressing appeal, ease of use, clarity of instructions, and usefulness, also
measured using a 5-point Likert scale. A semi-structured interview guide with five core
questions was designed to elicit students’ impressions, motivation, and suggestions
and was reviewed by experts for relevance. The learning outcome test consisted of 10
multiple-choice questions aligned with the curriculum for the ”Lines and Angles” topic.
These instruments and the initial media design, including the main menu, instructions,
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objectives, content, quiz, mini-games, and creator profile, were developed based on
the needs identified during the analysis stage.

Development

During the development stage, the lines and angles learningmediawas created as a stu-
dent application using Smart Apps Creator (SAC) and GeoGebra in accordance with the
initial design. Experts then assessed the validity of the developed media. After expert
validation, a small-group trialwas conducted, followedby interviews toobtain students’
responses after using the application. The trial results informedproduct improvements,
which were subsequently discussed with the experts for further validation. This stage
served as a preliminary trial before classroom implementation.

Implementation

At the implementation stage, the revised learningmediawas considered ready for class-
room use following consultation with the experts. The researcher then conducted a
field test during mathematics instruction to assess the practicality of the developed
lines and angles media for Grade VII students. Practicality was evaluated using ques-
tionnaires completed by the students.

Evaluation

The evaluation stage involved data collection through assessment rubrics, interviews,
questionnaires, and a learning outcome test. The expert assessment rubrics were used
to evaluate the validity of the lines and angles learning media before implementation.
Interviews obtained direct suggestions and responses from the research participants.
The questionnaires, administered directly or through Google Forms according to stu-
dents’ circumstances, measured the practicality of the media. The learning outcome
test, administered at the end of instruction, assessed students’ understanding of the
material and the effectiveness of the media. Evaluation was also conducted through-
out the ADDIE stages.

The study was conducted at SMP Negeri 4 Tondano during the 2025/2026 academic
year and focused on Grade VII lines and angles material. The development process in-
volved several groups of participants and validators. Nine experts served as validators:
five media experts with expertise in instructional technology and four subject matter
experts with backgrounds in mathematics education. They were selected purposively
based on their academic expertise and professional experience and assessed the valid-
ity of the media using expert validation sheets.

A limited trial involved nine students representing high, medium, and low ability levels,
who were selected purposively to capture diverse responses. The students used the
application and participated in interviews to provide qualitative feedback. The imple-
mentation stage subsequently involved 26 Grade VII students who used the developed
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media during classroom learning activities. Their responses were collected through
questionnaires, and their learning outcomes were measured using a test.

All feedback, comments, and input from validators and students were analyzed using
qualitative descriptive methods, whereas questionnaire data and test results were pro-
cessed with descriptive statistical techniques to provide a structured evaluation of va-
lidity, practicality, and effectiveness (Sugiyono, 2019).

Validity Analysis

The validity analysis determined the validity of the learningmedia based on expert eval-
uations. Media and subject matter experts used assessment rubrics to evaluate the
product. The following formula was applied:

x =
Σ(score× the number of answers)

n× highest score
× 100%

Where:

x = percentage of validity

n = number of rubric items

The product validity criteria are presented in Table 1.

Table 1. Product Validity Criteria Range

Number Interval Criteria

1. 85%≤ x≤ 100% Highly Valid
2. 70%≤ x < 85 % Valid
3. 55%≤ x < 70% Quite Valid
4. 40%≤ x < 55 % Less Valid
5. 0%≤ x < 40 % Invalid

Source: Hobri (2010)

Practicality Analysis

The practicality of the lines and angles learning media was analyzed using a student
questionnaire. The questionnaire consisted of 14 statements rated on a Likert scale
with five response categories. The following formula was used:

x =
Σy

N × Smaks
× 100%

Where:

x = percentage of practicality

Σy = the total score obtained from all respondents
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N = number of respondents

Smaks = maximum score for each questionnaire item

The product practicality criteria are presented in Table 2.

Table 2. Product Practicality Criteria Range

Number Interval Criteria

1. 85%≤ x≤ 100% Highly Practical
2. 70%≤ x < 85 % Practical
3. 55%≤ x < 70% Quite Practical
4. 40%≤ x < 55 % Less Practical
5. 0%≤ x < 40 % Impractical

Source: Hobri (2010)

Effectiveness Analysis

The effectiveness analysis assessed students’ mastery of the material after using the
learningmedia. Effectivenesswas determined from the learning outcome test by calcu-
lating the percentage of students who achieved the minimummastery criterion, using
the following formula:

x =
nmastery

N
× 100%

where nmastery is the number of students who achieved the minimum mastery criterion
andN is the total number of students.

Table 3. Data Conversion and Effectiveness Criteria

Number Interval Criteria

1. 80% < x≤ 100% Highly Effective
2. 60% < x≤80 % Quite Effective
3. 40% < x≤ 60% Less Effective
4. 20% < x≤ 40 % Ineffective
5. 0%≤ x≤ 20 % Highly Ineffective

Source: Akbar (2013)

RESULTS AND DISCUSSION

Results of the Analysis Stage

At SMPNegeri 4 Tondano,mathematics instructionwas conducted under theKurikulum
Merdeka (Independent Curriculum), which emphasizes a ”Deep Learning” approach.
This curriculum encourages teachers to design student-centered lessons and use
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digital technology in the learning process, thereby creating opportunities to de-
velop technology-based learning media that foster active student engagement and
strengthen conceptual understanding.

The needs analysis revealed that students still experienced difficulty understanding
mathematical concepts, as indicated by an average learning outcome score of 72.76,
which was below the minimum mastery standard (KKTP) of 75. This finding indicated
the need for learning media capable of presenting the material clearly and engagingly.
Furthermore, because most students owned smartphones, these devices could be
used to support technology-based learning. Interactive digital media were therefore
expected to facilitate conceptual understanding and improve the effectiveness of
mathematics instruction.

One key Grade VII topic is ”Lines and Angles,” which provides a foundation for under-
standing geometry. The material covered the relative positions of two lines, types of
angles, relationships between angles, and relationships between lines and angles. Be-
cause this topic shouldbe taught throughvisual, contextual, and interactive approaches
rather than through formulamemorization alone, Smart Apps Creator (SAC) integrated
with GeoGebra was selected to make learning more practical and effective and to help
students understand lines and angles more meaningfully.

Design Stage Results

During the design stage, the researcher used mathematics textbooks aligned with the
Merdeka Curriculum, particularly Buku Interaktif Matematika untuk SMP/MTs Kelas VII
(2022), as the primary reference for determining the learning objectives. Based on this
reference, an initial media framework was developed, as presented in Table 4.

Table 4. Learning Media Framework

Section Feature Description

Start Page Background Opening screen of the learning media
Title Page Title Displays the learning media title, Lines and Angles

Start button Directs users to the main menu
Main Menu Learning Objectives Presents the learning objectives

Learning Materials Provides materials on lines and angles
Quiz Contains 10 multiple-choice questions
Drag-and-Drop Game Contains three interactive drag-and-drop questions
Information Provides instructions for using the application
Creator Profile Provides information about the learning media

developer
Music Enables users to turn background music on or off
Exit Closes the application

The researcher then developed supporting components to make the learning media
more engaging and interactive. The background, menu icons, images, and text were
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created using Canva, while GeoGebra was used to visualize lines and angles and facili-
tate student understanding. Music and sound effects were obtained frompixabay.com.
During this stage, the expert validation sheets, student response questionnaires, learn-
ing outcome tests, and interview guidelines were also prepared for the limited trial,
enabling the media to be evaluated before classroom implementation.

Development Stage Results

During this stage, the lines and angles learningmedia was developed using Smart Apps
Creator (SAC) with GeoGebra-assisted visualization. The completed media was then
submitted for validation.

Learning Media Display

Figure 1. Start Page View

Figure 2. Main Menu View
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Figure 3. Learning Objectives View

Figure 4. Quiz Menu View

Learning Media Validation

After the learning media was developed, it was reviewed by media and subject matter
experts, including lecturers andmathematics teachers, to obtain recommendations for
improvement. The media experts evaluated visual appearance, typography, audio, lan-
guage, and ease of use, whereas the subject matter experts evaluated content and lan-
guage. Each validator completed an 18-item validation instrument using a scale from 1
to 5. The researcher subsequently revised the media according to the experts’ recom-
mendations. The media and content validation results are presented in Tables 5 and
6.
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Table 5. Media Validation Results

Aspect V1 V2 V3 V4 V5 Percentage Criteria

Visual Display 96,7 100 96,7 90 100 96,7% Highly Valid
Use of Letters 100 100 90 100 100 98% Highly Valid
Sound 93,3 100 100 100 100 98,7% Highly Valid
Language 100 100 90 100 80 94% Highly Valid
User Convenience 100 100 93,3 86,7 93,3 94,7% Highly Valid
Average 97,8 100 94,4 94,4 96,7 96,7% Highly Valid

Table 6. Content Validation Results

Aspect V1 V2 V3 V4 Percentage Criteria

Content 98,6 98,6 100 82,8 95% Highly Valid
Language 95 100 100 85 95% Highly Valid
Average 97,8 98,9 100 83,3 95% Highly Valid

As shown in Tables 5 and 6, the learning media was categorized as highly valid based
on the assessments of the media and subject matter experts. Following validation,
the researcher revised the media according to the experts’ recommendations. Table
7 presents the revisions made to the Smart Apps Creator (SAC)-based learning media
assisted by GeoGebra.

Table 7. Revision of Learning Media

Before Revision After Revision

1. Suggestion: Main Menu is made into a single page only and the efficiency of the button
features
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Before Revision After Revision

2. Suggestion: visualization of two intersecting lines still needs to be improved

3. Suggestion: Button efficiency and display should not be too crowded

4. Suggestion: Efficiency in the use of buttons and displays should not be too crowded. In
part c also add α=β.

5. Suggestion: Efficient use of buttons and pay attention to the display to avoid being too
crowded. Also fix the picture (naming the angle).
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Before Revision After Revision

6. Suggestion: Practice questions added solution/answers. Also the practice of the angle
question, the angle value still needs to be improved.

For the limited trial at SMP Negeri 4 Tondano, the homeroom teacher selected
nine Grade VII B students representing different ability levels. Classification into
high, medium, and low ability groups was based on academic criteria, including
previous mathematics scores, classroom participation, and consistency in completing
assignments. Three students were selected from each category to ensure balanced
representation and capture diverse learning responses. This selection enabled the
developed media to be evaluated across different learner profiles.

The limited trial was conducted in one meeting lasting approximately 60 minutes. Dur-
ing the session, students used the Smart Apps Creator and GeoGebra-based learning
media on lines and angles. The activities included exploring the main menu, studying
the materials, completing quizzes and mini-games, and following the instructions pro-
vided in the application.

After completing the learning activities, the students were interviewed to obtain their
responses, impressions, and suggestions regarding the media. Their comments were
analyzed qualitatively to identify the strengths and weaknesses of the application,
while their engagement during the trial provided practical insights for further refine-
ment. Thus, the feedback represented the perspectives of students at different ability
levels and contributed to the evaluation of the media.
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Table 8. Students' Statements During the Interview

STUDENT’S STATEMENT

High Ability Students : "The impression of being happy because it can help learn, add more
in-depth knowledge"
"I think the appearance makes me interested in learning. But there
are certain parts where you can't click."

Medium Ability Stu-
dents

: "It's exciting, and it can add motivation for me to learn, because the
explanation is short."
"It's fun for the kids"
"Media can make students interested in learning, because it is a
quiet appearance, especially since the songs are exciting, and do
not interfere with learning."

Low-Ability Students : "It's very exciting and exciting."
"The instructions are clear and easy to understand."

Implementation Stage Results

During the implementation stage, the learning media was used by 26 students in Class
VII A at SMPNegeri 4 Tondano. The implementationwas conducted over twomeetings,
each lasting approximately 60minutes. Students used their own smartphones, and the
researcher conducted the instruction directly. The learning activities began with an
introduction to the application and its features, followed by exploration of the main
menu, study of the lines and angles material, completion of quizzes, and participation
in the drag-and-drop mini-games. At the end of the activities, the students completed
questionnaires to assess the practicality of the media and provide feedback. Each stu-
dent used the application individually and interacted directly with its features. The stu-
dent response results are presented in Table 9.

Table 9. Student Response Assessment Results

Results of Response Assessment from 26 Students

Total Score 1672

Percentage of Practicality P =
Σy

N × Smaks
× 100%

P = 91,87%
Criteria Highly Practical

Results of the Evaluation Stage

In the evaluation stage, the learning outcome test was administered to 26 students
from Class VII A after they used the instructional media. Each student completed the
10-question quiz embedded in the application and was allowed only one attempt, en-
suring that the results reflected their understanding rather than repeated practice. The
maximum possible score was 100. The students achieved an average score of 85.6, and
23 of the 26 students met the mastery criterion.
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The percentage of completeness is:

x =
23

26
× 100% = 88,5%

The GeoGebra-assisted Smart Apps Creator (SAC)-based mathematics learning media
met the effectiveness criterion, with 88.5% of students achieving mastery after using
the media. Evaluation across all stages of the ADDIE model supported a systematic
and well-directed development process. Expert assessments confirmed that the prod-
uct was highly valid, student responses indicated that it was highly practical, and the
learning outcome results demonstrated its effectiveness. Therefore, the developed
media was considered feasible for classroomuse. The product can be accessed at https:
//bit.ly/APKGarisSudut.

The findings that the developed media was highly valid (96.7% for media and 95%
for content), highly practical (91.87%), and effective (88.5% mastery) illustrate how
technology-based tools can support mathematics learning. The validity results reflect
the alignment of the content and design with curriculum standards, as confirmed by
expert review. Practicality was supported by SAC features, including customizable
menus, interactive icons, and multimedia integration, which made the media accessi-
ble and engaging without requiring advanced programming skills. Student responses
concerning enjoyment, clarity, and motivation further demonstrated its classroom
usability. Effectiveness was also supported by GeoGebra’s dynamic visualization, which
connected abstract concepts of lines and angles with more concrete representations
and thereby supported students’ mastery of the material.

These findings are consistent with previous studies emphasizing the role of interactive,
student-centered media in supporting motivation and understanding (Sulistyaningsih
et al., 2022; Kunrade et al., 2023; Oroh et al., 2025). More specifically, the present
study demonstrates the complementary strengths of SAC and GeoGebra: SAC provides
accessibility and interactivity, whereas GeoGebra offers precise mathematical visualiza-
tion. Together, these tools create a coherent learning environment that supports both
engagement and conceptual understanding.

From a theoretical perspective, the systematic use of the ADDIE model ensured that
validity, practicality, and effectiveness were evaluated throughout the development
process (Akbar, 2013). The high scores across these dimensions indicate that the me-
dia not only met the established criteria but also supported student-centered learning
in line with the Independent Curriculum.

Nevertheless, this study has several limitations. The trial was conducted in one
school with a limited sample, over a short period, and without baseline (pretest) data,
restricting claims about improvements in learning outcomes. In addition, the novelty
of the technology may have influenced student responses, and the findings may not
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be generalizable to other contexts. Future research should involve larger samples,
multiple schools, longer implementation periods, and pretest–posttest designs to
provide stronger evidence of learning gains.

Overall, the integration of SAC and GeoGebra offers a promising contribution to
technology-based mathematics learning, particularly by supporting students’ mastery
of lines and angles through interactive design and dynamic visualization.

CONCLUSION AND RECOMMENDATIONS

The development of GeoGebra-assisted Smart Apps Creator (SAC)-based mathematics
learning media for lines and angles produced a product that was highly valid (96.7%
for media and 95% for content), highly practical (91.87%), and effective, with 23 of
26 students achieving mastery (88.5%). The principal contribution of the media lies in
its integration of SAC’s interactive features—including menus, icons, and multimedia
elements—with GeoGebra’s dynamic visualization, which together support student en-
gagement and conceptual understanding of lines and angles.

Although the findings support the feasibility of SAC–GeoGebra integration for class-
room use, the study was conducted in one school with a limited sample, over a short
period, and without baseline (pretest) data. The results may also have been influenced
by the novelty of the technology, thereby limiting their generalizability.

Based on these results, teachers are encouraged to use SAC–GeoGebra media as a sup-
plementary tool to enhance visualization and interactivity in geometry lessons, particu-
larly for abstract topics such as lines and angles. Future studies should conduct larger-
scale trials across multiple schools, use longer implementation periods, and employ
pretest–posttest designs to strengthen evidence of learning gains and broaden the ap-
plicability of the media.

Artificial IntelligenceStatement: Theauthors usedMicrosoft Copilot andChatGPT
(OpenAI) for grammar and style checking, text editing and refinement, brainstorm-
ing and idea development, and summary generation duringmanuscript preparation.
All AI-assisted outputs were critically reviewed, verified, and revised by the authors.
The authors remain fully responsible for the accuracy, originality, interpretation, and
integrity of the final manuscript.

Author Contribution Statement: NMM: Conceptualization, Formal analysis, Investi-
gation, Writing – original draft, Writing – review & editing, Visualization. MS: Writing
– review & editing, Supervision. DFK: Validation, Writing – review & editing, Supervi-
sion.

https://doi.org/10.30606/absis.v9i2.4564


Vol. 9 No. 2, August 2026 Maramis et al.

https://doi.org/10.30606/absis.v9i2.4564 412

Funding Statement: This research received no specific grant from any funding
agency in the public, commercial, or not-for-profit sectors.

Conflict of Interest Statement: The authors declare no conflict of interest.

REFERENCES

Agustinsa, R., Anggraini, D., & Susanta, A. (2021). Analisis AkurasiMateri BukuKemendik-
bud Matematika SMP Kelas VII Pada Pokok Bahasan Segiempat Dan Segitiga. Ju-
rnal Penelitian Pembelajaran Matematika Sekolah (JP2MS), 5(2), 253–266. https:
//doi.org/10.33369/jp2ms.5.2.253-266

Akbar, S. (2013). Instrumen Perangkat Pembelajaran. Remaja Rosdakarya. https://opac
.perpusnas.go.id/DetailOpac.aspx?id=860002

Asnawati, R., & Caswita. (2018). Redefinition of the Kinds of Quadrilateral Based on
the Angles and Sides. Journal of Physics: Conference Series, 1028, 012121. https:
//doi.org/10.1088/1742-6596/1028/1/012121

Dick, W. (1996). The dick and carey model: Will it survive the decade? Educational Tech-
nology Research and Development, 44(3), 55–63. https://doi.org/10.1007/BF02
300425

Firmansyah Syaputra, A., Hidayati, D., & Maya, N. (2023). Digitalisasi Pendidikan pada
Implementasi Kurikulum Merdeka. Jurnal Syntax Admiration, 4(11), 2207–2217.
https://doi.org/10.46799/jsa.v4i11.908

Hartono, H., Nursyahidah, F., & Kusumaningsih, W. (2021). Learning design of lines
and angles for 7th -grade using Joglo traditional house context. JRAMathEdu
(Journal of Research and Advances in Mathematics Education), 316–330. https:
//doi.org/10.23917/jramathedu.v6i4.14592

Hidayah, N., Utami, R. E., & Albab, I. U. (2023). Pengembangan Media Pembelajaran
Berbantu Smart Apps Creator untuk Meningkatkan Kemampuan Berpikir Kritis
Matematis Siswa. Imajiner: Jurnal Matematika Dan Pendidikan Matematika, 5(2),
156–166. https://doi.org/10.26877/imajiner.v5i2.12847

Hobri. (2010). Metodologi Penelitian Pengembangan (Aplikasi pada Penelitian Pen-
didikan Matematika). Pena Salsabila. https://perpus.icpasuruan.sch.id/index.p
hp?id=1895&p=show_detail

Hohenwarter, M., & Jones, K. (2007). Ways of linking geometry and algebra: The case of
GeoGebra. In Proceedings of the British Society for Research into LearningMath-
ematics (BSRLM), 27(3), pp. 126–131. British Society for Research into Learning
Mathematics. https://eprints.soton.ac.uk/50742/

https://doi.org/10.30606/absis.v9i2.4564
https://doi.org/10.33369/jp2ms.5.2.253-266
https://doi.org/10.33369/jp2ms.5.2.253-266
https://opac.perpusnas.go.id/DetailOpac.aspx?id=860002
https://opac.perpusnas.go.id/DetailOpac.aspx?id=860002
https://doi.org/10.1088/1742-6596/1028/1/012121
https://doi.org/10.1088/1742-6596/1028/1/012121
https://doi.org/10.1007/BF02300425
https://doi.org/10.1007/BF02300425
https://doi.org/10.46799/jsa.v4i11.908
https://doi.org/10.23917/jramathedu.v6i4.14592
https://doi.org/10.23917/jramathedu.v6i4.14592
https://doi.org/10.26877/imajiner.v5i2.12847
https://perpus.icpasuruan.sch.id/index.php?id=1895&p=show_detail
https://perpus.icpasuruan.sch.id/index.php?id=1895&p=show_detail
https://eprints.soton.ac.uk/50742/


Vol. 9 No. 2, August 2026 Maramis et al.

https://doi.org/10.30606/absis.v9i2.4564 413

Kunrade, H. T., Sulangi, V. R., & Kaunang, D. F. (2023). Pengembangan Video Pembela-
jaran Kubus dan Balok dengan Model Project Based Learning (PjBL) Berbantuan
GeoGebra. JTMT: Journal Tadris Matematika, 4(1), 103–122. https://doi.org/10
.47435/jtmt.v4i1.1869

Lokollo, A., Ayal, C. S., & Mananggel, M. B. (2025). Pengembangan Media Pembelajaran
Berbasis Android Menggunakan Smart Apps Creator (SAC) Pada Materi Bentuk
Aljabar Untuk Siswa Kelas VII SMP Negeri 19 Maluku Tengah. Jurnal Pendidikan
Matematika Unpatti, 6(1), 25–33. https://doi.org/10.30598/jpmunpatti.v6.i1.p2
5-33

Mahuda, I., Meilisa, R., & Nasrullah, A. (2021). Pengembangan Media Pembela-
jaran Matematika Berbasis Android Berbantuan Smart Apps Creator Dalam
Meningkatkan Kemampuan Pemecahan Masalah. AKSIOMA: Jurnal Program
Studi Pendidikan Matematika, 10(3), 1745. https://doi.org/10.24127/ajpm.v10i3.
3912

Mardiana, M., & Emmiyati, E. (2024). Implementasi Kurikulum Merdeka dalam Pembe-
lajaran: Evaluasi dan Pembaruan. Jurnal Review Pendidikan Dasar : Jurnal Kajian
Pendidikan Dan Hasil Penelitian, 10(2), 121–127. https://doi.org/10.26740/jrpd.
v10n2.p121-127

Mayer, R. E. (2021). Evidence-based principles for how to design effective instructional
videos. Journal of Applied Research in Memory and Cognition, 10(2), 229–240.
https://doi.org/10.1016/j.jarmac.2021.03.007

Oroh, T. M., Sulistyaningsih, M., & Kaunang, D. F. (2025). Development of Mathematics
Learning Media on Build Flat Side Space Using Smart Apps Creator. Kognitif: Ju-
rnal Riset HOTS Pendidikan Matematika, 5(4). https://doi.org/10.51574/kognitif.
v5i4.3247

Prasetya, R. N., Budiman, R. D. A., Astuti, A., Friani, D. A., & Siradjuddin, S. (2025). Stu-
dent Perceptions of the Use of Interactive Digital Media in Improving Learning
Motivation. Juwara: Jurnal Wawasan Dan Aksara, 5(1), 32–41. https://doi.org/
10.58740/juwara.v5i1.313

Pratiwi, I. A., Rahmawati, A., Azman, M. N. A., Fajrie, N., & Mustofa, H. A. (2025). De-
velopment and effectiveness of multimedia interactive learning Scratch Wabi-
mendu (World Indonesian Cultural Heritage). Frontiers in Education, 10. https:
//doi.org/10.3389/feduc.2025.1628412

Pulungan, A. R., & Rakhmawati, F. (2022). Tren Media Pembelajaran Matematika dalam
Jurnal PendidikanMatematika di Seluruh Indonesia. Jurnal Cendekia : Jurnal Pen-
didikan Matematika, 6(3), 3443–3458. https://doi.org/10.31004/cendekia.v6i3.1
776

https://doi.org/10.30606/absis.v9i2.4564
https://doi.org/10.47435/jtmt.v4i1.1869
https://doi.org/10.47435/jtmt.v4i1.1869
https://doi.org/10.30598/jpmunpatti.v6.i1.p25-33
https://doi.org/10.30598/jpmunpatti.v6.i1.p25-33
https://doi.org/10.24127/ajpm.v10i3.3912
https://doi.org/10.24127/ajpm.v10i3.3912
https://doi.org/10.26740/jrpd.v10n2.p121-127
https://doi.org/10.26740/jrpd.v10n2.p121-127
https://doi.org/10.1016/j.jarmac.2021.03.007
https://doi.org/10.51574/kognitif.v5i4.3247
https://doi.org/10.51574/kognitif.v5i4.3247
https://doi.org/10.58740/juwara.v5i1.313
https://doi.org/10.58740/juwara.v5i1.313
https://doi.org/10.3389/feduc.2025.1628412
https://doi.org/10.3389/feduc.2025.1628412
https://doi.org/10.31004/cendekia.v6i3.1776
https://doi.org/10.31004/cendekia.v6i3.1776


Vol. 9 No. 2, August 2026 Maramis et al.

https://doi.org/10.30606/absis.v9i2.4564 414

Saodah, N., Pujiastuti, E., & Wijayanti, K. (2024). Kemampuan Pemecahan Masalah
Matematis Ditinjau dari Metakognisi Siswa Melalui Problem-Based Learning
dengan Soal Open Ended Berbantuan Sevima Edlink. Jurnal Cendekia : Jurnal
Pendidikan Matematika, 8(1), 189–203. https://doi.org/10.31004/cendekia.v8i1
.2624

Siti Kholisah, Qohar, A., & Hery Susanto. (2024). Pengembangan E-Modul Interaktif
Berbasis Android Pada Materi Persamaan Garis Lurus. JIPMat, 9(1), 103–115. ht
tps://doi.org/10.26877/jipmat.v9i1.454

Subiyati, R., Siswono, T. Y. E., & Ramdhani, S. (2026). The effect of digital mathematics
learning on students’ problem-solving and creative thinking abilities in statistics
learning. Jurnal Absis: Jurnal Pendidikan Matematika Dan Matematika, 9(1), 72–
85. https://doi.org/10.30606/absis.v9i1.3743

Sugiyono. (2019). Metode Penelitian Kuantitatif, Kualitatif, dan R&D. Alfabeta. https:
//opac.perpusnas.go.id/DetailOpac.aspx?id=1543971

Sulistyaningsih, M., Mangelep, N. O., & Kaunang, D. F. (2022). Efektivitas Penggunaan E-
Learning Pada Pembelajaran Matematika Dengan Pendekatan Problem Posing.
Jurnal Gammath, Volume (07) No. (02). https://jurnal.unmuhjember.ac.id/index
.php/JPM/article/view/8547

Suparno, Miyanto, & Noviana Endah Santoso. (2022). Buku Interaktif Matematika untuk
SMP/MTs Kelas VII. Intan Pariwara. https://intanpariwaraedukasi.com/buku-inter
aktif-matematika-kelas-vii-smp-mts/

https://doi.org/10.30606/absis.v9i2.4564
https://doi.org/10.31004/cendekia.v8i1.2624
https://doi.org/10.31004/cendekia.v8i1.2624
https://doi.org/10.26877/jipmat.v9i1.454
https://doi.org/10.26877/jipmat.v9i1.454
https://doi.org/10.30606/absis.v9i1.3743
https://opac.perpusnas.go.id/DetailOpac.aspx?id=1543971
https://opac.perpusnas.go.id/DetailOpac.aspx?id=1543971
https://jurnal.unmuhjember.ac.id/index.php/JPM/article/view/8547
https://jurnal.unmuhjember.ac.id/index.php/JPM/article/view/8547
https://intanpariwaraedukasi.com/buku-interaktif-matematika-kelas-vii-smp-mts/
https://intanpariwaraedukasi.com/buku-interaktif-matematika-kelas-vii-smp-mts/

	Introduction
	Research Method
	Results and Discussion
	Conclusion and Recommendations
	References

